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Indonesian language learning in primary schools is expected to develop
linguistic competence while also fostering cultural awareness, moral
understanding, and meaningful literacy engagement. In practice,
however, classroom activities often remain centered on textual
comprehension and disconnected from students' sociocultural
experience. This creates a need for instructional media that reconnect
language learning with children's cultural worlds. This study examined
how local wisdom was integrated into fairy tales as a medium for
Indonesian language learning in four primary school classrooms. The
analysis focused on the forms of local wisdom represented in the stories,
the strategies teachers used to turn stories into learning activities, and the
challenges encountered during implementation. Using a descriptive
qualitative design, the study drew on classroom observations, semi-
structured interviews with teachers and students, and documentation of
instructional materials and student work. Data were analyzed through
iterative reduction, display, and conclusion drawing, and credibility was
strengthened through source and technique triangulation. The findings
indicate that local wisdom was woven into narrative elements, customs,
local environments, social practices, and moral expressions. Fairy tales
also served as an integrated medium for listening, reading, speaking, and
writing while foregrounding honesty, responsibility, cooperation, respect
for elders, and environmental care. Students participated more actively
and found the stories easier to understand when settings and characters
reflected their everyday lives. At the same time, limited text availability,
uneven reading ability, and restricted instructional time reduced the
depth of implementation. The study's novelty lies in documenting the
pedagogical process through which local wisdom is translated into
classroom practice rather than treating fairy tales only as cultural or
moral texts. It contributes to culturally grounded literacy pedagogy by
outlining a practice-oriented pathway for embedding local wisdom in
language instruction and highlighting the need for systematic
development of culturally responsive teaching materials in primary
education.
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I. INTRODUCTION

Language learning in primary education is now expected to do more than develop vocabulary,
grammar, and reading accuracy. It also contributes to a broader formation of literacy, cultural
identity, moral reasoning, and social participation. In Indonesia, Bahasa Indonesia is central to
this work because it functions both as a school subject and as a medium through which children
interpret texts, communicate experience, negotiate meaning, and encounter social values.
Research on character-oriented learning indicates that values can be embedded across subjects
and everyday classroom practices rather than taught through a separate moral instruction agenda
(Rif’ah et al., 2020; Suciati et al., 2023). This perspective is especially relevant in primary
schools, where language learning, narrative comprehension, and character formation are closely
connected. The texts children read are not culturally neutral; they carry social meanings,
assumptions, and value orientations that influence how students understand themselves and
their communities (Astuti et al., 2024; Budiyono et al., 2024; Mustofa & Liswati, 2023; Santoso
et al., 2020).

Against this background, local wisdom has received growing attention as a culturally
grounded resource for learning (Saleng et al., 2025). The concept extends beyond traditional
customs or inherited moral sayings to include community knowledge, social norms, ecological
awareness, oral traditions, artistic expression, and collective memory. Studies have therefore
positioned local wisdom as a source of national education values, multicultural understanding,
and identity formation (Eko et al., 2020; Ramlan et al., 2023). This is especially relevant in
primary education because early literacy develops through familiar experiences, cultural
symbols, and stories close to children's everyday lives. Research on Sundanese culture, Maja
Labo Dahu culture, and local wisdom-based thematic instruction shows that cultural values can
be meaningfully connected to elementary learning and character development (Ramlan et al.,
2023; Sholichah et al., 2023; Umar et al., 2025). Integrating local wisdom into Bahasa Indonesia
instruction may therefore support linguistic competence while also strengthening cultural
belonging.

One persistent problem is that learning materials are often disconnected from students'
lived cultural environments. When reading activities are reduced to identifying characters,
answering factual questions, or completing worksheets, narrative texts lose much of their
capacity to support interpretation, reflection, and value negotiation. Previous studies have
similarly emphasized the need to update learning media, develop character-rich teaching

materials, and design resources that respond to students' social contexts (Khuriyah et al., 2020;
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Mustofa & Liswati, 2023; Zainuddin et al., 2020). The issue, therefore, is not simply whether
texts are available in the classroom. It is the extent to which those texts are pedagogically
transformed into meaningful literacy experiences rather than left as inert content to be tested.

One response in the literature has been the development of contextual, culturally
responsive, and values-oriented learning media. Character education studies show that values
can be internalized through classroom learning models, thematic instruction, extracurricular
activities, and culturally situated practices (Hidayat et al., 2022; Nuraini et al., 2020; Sholichah
et al., 2023; Yudhar et al., 2021), while work on indigenous knowledge and ethnopedagogy has
used local cultural systems to reconnect learning with socially and morally meaningful contexts
(Sakti et al., 2024). Taken together, this literature suggests that local wisdom-based fairy tales
in Bahasa Indonesia instruction should not be viewed simply as a way to make lessons more
entertaining. Their pedagogical value lies in bringing literacy instruction into closer relation
with cultural context, children's imagination, and character formation.

Several more specific strands of research point in the same direction. Folklore has been
used to support character formation, literary appreciation, language acquisition, and elementary
learning (Nugraheni et al., 2022; Rochmiyati et al., 2020). Oral traditions, children's songs,
trilingual songs, puppet stories, and traditional arts have likewise been examined as cultural
media for strengthening character, awareness of diversity, and local identity (Nasution et al.,
2023; Sinaga, 2022; Subiyantoro et al., 2023; Sutikno et al., 2021). Digital and multimodal
studies have explored manuscripts, videos, locally developed learning media, and virtual reality
as ways to make local culture more accessible (Adiputra et al., 2021, 2024). Collectively, these
studies suggest that culturally rooted media can enrich learning when they are adapted to
students' developmental levels and instructional goals.

Despite this body of work, an important gap remains. Previous studies have treated
folklore as a source of character values, local wisdom as a foundation for elementary education,
and cultural media as tools for learning innovation (Nugraheni et al., 2022; Rochmiyati et al.,
2020; Umar et al., 2025), yet few have examined how local wisdom embedded in fairy tales is
actually integrated into Bahasa Indonesia learning as a classroom medium. The issue is not only
whether fairy tales contain moral and cultural values. It is also how teachers select, adapt,
present, and connect them with listening, reading, speaking, and writing activities. Research on
responsibility habits, multiple intelligence-based reading, and basic literacy reconstruction
emphasizes student development through structured learning design, yet it does not specifically

describe how local fairy tales are transformed into Bahasa Indonesia learning media (Maharsiwi
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& Sutama, 2024; Sholeh et al., 2025). This gap justifies the present study's focus on the
integration process itself, rather than on the presence of values in texts alone.

To address this gap, the study describes how local wisdom is integrated into fairy tales as
a medium for Indonesian language learning in primary schools. It considers how teachers use
local fairy tales in classroom instruction, the forms of local wisdom represented in the stories,
students' responses to culturally familiar narratives, and the challenges that arise during
implementation. Three research questions guide the study: (1) how is local wisdom integrated
into fairy tales as a medium for Indonesian language learning in primary schools? (2) what
cultural values and language-learning activities emerge through this integration? and (3) what
opportunities and constraints do teachers and students experience during the learning process?
By addressing these questions, the study seeks to contribute to culturally grounded literacy
pedagogy and to provide practical insights for Indonesian language instruction that are

contextual, meaningful, and responsive to students' cultural identities.

II. METHODS

The study used a descriptive qualitative design to examine how local wisdom is integrated into
fairy tales as a medium for Indonesian language learning in primary schools. A qualitative
approach was considered appropriate because the study aimed to understand classroom
practices, teacher reasoning, student responses, and the pedagogical meanings associated with
locally grounded narratives rather than to measure learning outcomes in numerical terms. The
design followed the naturalistic and descriptive logic of qualitative inquiry (Moleong, 2017),
which allows a phenomenon to be documented systematically as it unfolds in its natural
classroom setting instead of being isolated under controlled conditions. This approach aligned
directly with the study's aim of describing how fairy tales containing local wisdom were
selected, presented, interpreted, and connected with Indonesian language learning activities in
ordinary classroom practice.

The study was conducted in four primary school classrooms during Indonesian language
lessons in which teachers used locally grounded fairy tales as instructional media. Participants
were selected purposively because they were directly involved in this form of instruction and
could provide information-rich accounts of the phenomenon under study. Data came from
several sources. Field data were drawn from classroom teachers, students, and the observed
learning process itself. Teachers served as key informants because they planned, selected,

adapted, and implemented the lessons, while students provided information about their
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engagement, comprehension, and responses to the use of local fairy tales. Documentary data
included teaching modules, fairy tale texts, student worksheets, teacher notes, student work,
and curriculum-related materials, allowing observation and interview accounts to be compared
with what had been planned and produced.

Three techniques were used to collect data: classroom observation, semi-structured
interviews, and document analysis. Classroom observations examined how teachers used fairy
tales as learning media, how students participated in listening, reading, speaking, and writing
activities, and how local wisdom appeared as the lesson unfolded. Observations focused
particularly on two related aspects: the Indonesian language learning process itself and the
integration of local wisdom within the fairy tales used. Semi-structured interviews with teachers
explored lesson planning, reasons for selecting particular local fairy tales, alignment with
learning objectives, instructional strategies, and challenges encountered during implementation.
Student interviews addressed interest in the stories, understanding of narrative content, the
values students identified, and the connections they made between the stories and their own
experiences. Documentation was used to support and cross-check evidence from observations
and interviews rather than to function as an independent source of findings.

In line with qualitative research conventions, the researchers served as the primary
instruments and were responsible for study design, data collection, interpretation, and
conclusion drawing. Four supporting instruments were used to make data collection more
systematic: an observation guide covering classroom activities, teacher-student interaction,
student engagement, and the presence of local cultural values in the stories; a teacher interview
guide addressing planning, material selection, instructional strategy, and implementation
constraints; a student interview guide focused on interest, comprehension, perceived values,
and personal relevance; and a documentation checklist for teaching modules, fairy tale texts,
worksheets, teacher notes, and samples of student work. Table 1 shows how the techniques,
observed aspects, indicators, and data sources were aligned so that the procedure can be
followed in comparable classroom settings.

Table 1. Data collection instruments

Data collection Aspects Indicators Data sources
technique observed/explored
Observation Indonesian language The teacher uses fairy tales as learning Teacher and
learning process media; students listen to, read, and students
respond to the content of the fairy
tales.
Observation Integration of local The fairy tales contain cultural values, Learning
wisdom customs, traditions, local process
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Data collection Aspects Indicators Data sources

technique observed/explored
environments, or local community
practices.
Teacher interview Lesson planning Reasons for selecting local fairy tales, Teacher

alignment with learning objectives,
and instructional delivery strategies.
Teacher interview Learning challenges Availability of teaching materials, Teacher
students' understanding, instructional
time, and school support.

Student interview Responses to fairy Students' interest, story Students
tales comprehension, values learned, and
personal experiences related to the
fairy tales.
Documentation Learning tools and Teaching modules, fairy tale texts, Learning
learning outcomes student worksheets, teacher notes, and documents

students' work.
Data analysis followed the interactive qualitative model of data reduction, data display,

and conclusion drawing or verification (Miles et al., 2014), providing a systematic rather than
impressionistic way to organize the qualitative evidence. During reduction, observation
transcripts, interview recordings and notes, and documentary materials were selected and
organized around four analytical areas: forms of local wisdom, instructional strategies, student
responses, and implementation challenges. Irrelevant or redundant material was set aside at this
stage to keep the analysis anchored to the research questions. The reduced data were then
displayed as narrative descriptions, thematic categories, and summary tables, allowing patterns
to be examined systematically rather than remaining dispersed across field notes. In the final
stage, conclusions were developed by identifying patterns that recurred across observation,
interview, and documentary data and then checking those patterns against negative or
disconfirming instances before accepting them as findings.

Credibility was strengthened through triangulation of both sources and techniques
(Denzin, 1978). Data from classroom observations, teacher interviews, student interviews, and
instructional documents were compared throughout the analysis. When accounts converged, for
example, when a teacher's stated rationale for choosing a story matched what was observed in
the lesson and what appeared in the teaching module, the finding was treated as well-supported.
When discrepancies arose, they were retained and reported as part of the analysis rather than
resolved by privileging one source and discarding another. This procedure allowed the study to
examine the internal consistency of the findings while also providing a fuller account of how
local wisdom-based fairy tales functioned as Indonesian-language learning media in primary
school classrooms. The procedures are described in sufficient detail to support methodological

transparency and transferability to comparable cultural and institutional settings.
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ITI.RESULTS

The results are presented through six recurring themes: implementation of fairy tales in
Indonesian language learning, forms of local wisdom embedded in the stories, teacher planning
and instructional strategy, implementation challenges, student responses, and documentary
evidence from learning materials and student work. Across these themes, fairy tales containing
local wisdom operated as more than reading texts. They supported listening, reading, speaking,
and writing while also creating opportunities for cultural understanding and character formation
in primary school Indonesian language lessons. Table 2 summarizes the principal findings by

data source before each theme is examined in detail.

Table 2. Summary of research findings

Data source Focus of findings Main findings
Classroom observation Indonesian language Fairy tales were used in listening,
learning process reading, discussion, retelling, and simple

writing activities. Students showed
stronger participation when the stories
were connected to their social and
cultural experiences.

Classroom observation Integration ~ of  local Local wisdom appeared through cultural
wisdom values, traditions, local environments,
social practices, and moral messages
embedded in the story.
Teacher interview Lesson planning Teachers selected local fairy tales

because they were familiar to students,
easy to understand, and relevant to the
objectives of Indonesian language
learning.

Teacher interview Implementation challenges The main challenges were limited
availability of suitable local fairy tale
texts, differences in students’ reading
ability, limited instructional time, and
insufficient visual media.

Student interview Student responses Students expressed interest, enjoyment,
and better comprehension because the
characters, settings, and values in the
stories were close to their daily lives.

Documentation Learning tools and student Teaching modules, fairy tale texts,

work worksheets, teacher notes, and student
work showed alignment between
language learning objectives, story
content, and local wisdom values.

Classroom observations revealed that fairy tales were used through a structured
instructional sequence. Lessons typically began with the teacher linking the story's theme to
students' daily experiences, often by asking whether they had heard similar stories from parents,

grandparents, or other community members. This opening established emotional and contextual
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engagement before the main learning task. During the core activity, the teacher presented the
fairy tale orally, using intonation, facial expressions, gestures, and vocal changes to sustain
attention. Students listened closely, reacted spontaneously to notable events, and followed the
development of characters, setting, conflict, and moral message. After listening, they read the
text individually and in small groups, practiced pronunciation, worked through the meaning of
sentences, identified characters and settings, and reconstructed the sequence of events. Guiding
questions then directed attention to the main character, the problem in the story, its resolution,
and the values reflected in the characters' actions. Read together, these observations show that
fairy tales functioned as engaging listening material because of their imaginative and
emotionally involving narrative structure, while a single story could support several language
skills in sequence rather than only one.

Local wisdom was not presented as a separate lesson. Instead, it appeared within the
narrative fabric of the fairy tales through cultural traditions, community habits, local
environments, social relationships, local figures, and moral expressions that students could
relate to their own lives. The values that appeared most consistently were cooperation, respect
for parents and elders, responsibility, honesty, care for nature, and social solidarity. Cooperation
was represented when characters solved problems collectively; respect appeared in child
characters' responses to parental or elder advice; environmental awareness emerged in stories
involving forests, rivers, fields, animals, or natural resources in need of protection; and honesty
and responsibility were dramatized through conflicts in which characters chose between self-
interest and morally appropriate action. Table 3 summarizes how these forms of local wisdom
were represented in the narratives, the values associated with them, and their functions in

Indonesian language learning.

Table 3. Forms of local wisdom and their pedagogical functions

Element of local Narrative Values developed Function in Indonesian
wisdom representation language learning
Customs and Traditional Respect, responsibility, Students learn cultural
traditions ceremonies, advice politeness vocabulary and retell
from elders, cultural practices in their
community habits own words.
Local Forests, rivers, fields, Environmental care, Students describe settings
environment animals, plants, and caution, responsibility and 1identify ecological
rural landscapes messages in the story.
Social life Cooperation, helping Solidarity, tolerance, Students discuss social
one another, cooperation values and write
discussion, community responses based on their
problem-solving experiences.
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Element of local Narrative Values developed Function in Indonesian

wisdom representation language learning

Local figures Children, parents, Wisdom, courage, role Students identify
elders, farmers, modeling character  traits  and
fishermen, village evaluate characters'
figures actions.

Local expressions  Proverbs, advice, local Cultural  pride and Students enrich
terms, traditional meaning-making vocabulary and interpret
sayings expressions within

narrative context.

Teacher interviews suggested that story selection was guided by three considerations. The
first was familiarity: stories with recognizable settings, characters, and community practices
were easier for students to understand. The second was alignment with learning objectives,
especially narrative comprehension, listening, reading, retelling, identifying moral messages,
and writing simple responses. The third was pedagogical indirection, because fairy tales
allowed teachers to introduce character values without relying on direct moral instruction.
During lesson planning, teachers adjusted stories to students' language development by
simplifying long or complex plots and explaining unfamiliar local vocabulary before or during
reading. At the same time, they retained a clear plot, identifiable characters, positive values,
and relevance to the stated objectives. Storytelling, guided questioning, shared reading, group
discussion, retelling, and worksheet-based tasks were combined so that one fairy tale could
support several integrated language skills.

Using local fairy tales also presented several practical difficulties. The most persistent
was the limited supply of texts suitable for primary school students. Some stories remained oral,
some were written in regional languages, and others had plots that were too long or complex
for children, requiring teachers to rewrite, simplify, or adapt them before use. A second
challenge was variation in students' reading ability, which meant that some learners needed
additional support with vocabulary, sentence meaning, narrative comprehension, and written
responses. Time was another constraint because meaningful use of a fairy tale involved several
stages: contextual introduction, storytelling, reading, discussion, value interpretation, and
written tasks. When lesson time was limited, teachers could not always explore cultural values
in depth. Finally, supporting media such as illustrations, character cards, puppets, or short
videos were limited, even though these resources could make the stories more accessible to
students who were still developing independent reading skills.

Despite these limitations, classroom observations and student interviews showed a

consistently positive response to local fairy tales. Students described the lessons as more
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enjoyable and less monotonous, and they were particularly interested in stories about children,
animals, nature, family relationships, and events resembling their daily lives. Familiar cultural
settings helped them follow the storyline and connect it with their personal experiences.
Students could also identify moral messages such as honesty, helping others, respecting parents,
and protecting nature. These messages were easier to grasp because they were represented
through characters' actions and the consequences produced by those actions. During classroom
discussion, students appeared more confident in answering questions and expressing opinions
about characters' behavior. In writing activities, they retold parts of the story, produced simple
reflections, and connected the story's values to their own experiences. Table 4 summarizes these
responses by aspect and interpretation.

Table 4. Student responses to the use of local fairy tales

Aspect of student Observed response Interpretation
response
Interest Students listened attentively, laughed, Fairy tales made the learning

asked questions, and responded to
story events.

process more engaging.

Story comprehension

Students identified characters,
settings, problems, and endings.

Fairy tales supported
understanding ~ of  narrative
structure.

Value comprehension

Students mentioned honesty,
responsibility, ~ cooperation,  and
environmental care.

Fairy tales supported character
education.

Personal connection

Students connected the story with
home, family, and community
experiences.

Local wisdom made learning
more contextual.

Language skills

Students answered questions, retold
the story, and wrote simple responses.

Fairy tales supported integrated
language learning.

Documentary evidence supported the patterns observed in classrooms and reported in
interviews. Teaching modules connected learning objectives with narrative comprehension,
character identification, retelling, and interpretation of moral messages. The fairy tale texts
themselves contained local settings, cultural habits, social practices, and moral values, while
student worksheets asked learners to identify the title, characters, setting, problem, solution,
and message of each story. Most student work showed an understanding of these basic narrative
elements, although the completeness of responses varied with reading ability. Teacher notes
likewise indicated stronger engagement when stories were connected to students' cultural and

social environments, while also recording the continuing need for simplified texts and visual

Journal of Local Wisdom in Education | e-ISSN 3110-1879 | Vol. 2 No. 1 (2026), pp. 57-75 66



support. Figure 1 brings these elements together in a single pedagogical sequence: local wisdom
provides the cultural and moral content of the fairy tales; the stories are used through listening,
reading, speaking, and writing; and these activities support narrative comprehension,

interpretation of cultural values, and, ultimately, literacy, character, and cultural identity.

CULTURAL FOUNDATION

O Local Wisdom
Cultural values, traditions, local knowledge, and community practices
R A 2
NARRATIVE MEDIATION
[ ] Local Fairy Tales
Narratives that embed local settings, characters, social practices, and
moraJ meamngs
. A— I
INSTRUCTIONAL MEDIA
[ J Indonesian Language Learning Media
Fairy tales adapted as contextual media for primary-school language learning
INTEGRATED LANGUAGE PRACTICE
@ Listening, Reading, Speaking, and Writing
Story based activities connect receptive and productive language skills
R — CR R S
INTERPRETIVE PROCESS
® Story Comprehension and Cultural Value Interpretation
Learners reconstruct narrative meaning and discuss culturally situated values
v
.
PEDAGOGICAL OUTCOMES
o Literacy, Character, and Cultural Identity
Integrated learning supports literacy development, ethical reflection, and
cultural belonging

Figure 1. Pedagogical flow of local wisdom integration in fairy tales

Overall, the findings indicate that the incorporation of local wisdom into fairy tales
renders Indonesian language learning more contextualized and facilitates the practice of
multiple language skills within a unified and coherent sequence. The stories also provided a
medium for character learning because students encountered values through characters' actions
and their consequences, while local traditions and knowledge became part of ordinary
classroom practice. However, the usefulness of this approach depended heavily on teachers'
ability to select, adapt, and present appropriate stories. Local fairy tales therefore need more
than a supplementary role; they need to be systematically developed as culturally grounded
learning media that align with curriculum objectives, students' language abilities, and classroom

conditions.

IV.DISCUSSION
The findings show how local wisdom was integrated into fairy tales as a medium for Indonesian

language learning in the classrooms studied. Local fairy tales did not function simply as
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supplementary reading. They became culturally situated learning media that linked narrative
comprehension, language practice, moral reflection, and cultural identity formation. This
integration took place through ordinary classroom activities such as listening, reading,
discussion, retelling, and writing. Local wisdom was carried through cultural values, customs,
local environments, social practices, and moral messages rather than introduced as a separate
topic.

A key interpretation is that cultural familiarity contributed to students' engagement.
Students participated more actively when characters, settings, events, and values resembled
experiences from their daily lives. This pattern is consistent with culturally responsive teaching,
which treats students' cultural backgrounds as resources for learning rather than as matters
outside the classroom (Gay, 2010; Kurniati et al., 2025). It also aligns with culturally relevant
pedagogy, in which meaningful learning connects academic achievement with students' cultural
identity and social experience (Ladson-Billings, 1995). In the present study, local fairy tales
appeared to move students from passive reading toward more active interpretation because the
texts were culturally familiar. The findings therefore suggest that cultural proximity can support
comprehension, participation, and emotional connection in language learning.

The findings can also be read through sociocultural and narrative perspectives on
learning. Vygotsky's (1978) view that knowledge is constructed through social interaction,
language, and cultural mediation helps explain why storytelling, guided questioning, and group
discussion supported students' understanding in this study: the teacher did not simply present
the fairy tale as a finished text but turned it into a shared cultural tool through which students
discussed characters, interpreted moral messages, and related events to personal experience.
Bruner's (1996) view of narrative as a mode of meaning-making offers a complementary
explanation. By working with plot, conflict, character, and consequence, students moved
beyond identifying textual elements toward constructing meaning from culturally recognizable
situations.

These findings are broadly consistent with earlier research on folklore and local wisdom
in literacy and character education, while also adding a more process-oriented perspective.
Purwani and Mustikasari (2024) found that local wisdom-based fairy tales support character
formation in primary schools because they carry moral messages accessible to children; Solissa
et al. (2025) reported that local folklore-based tutoring improved elementary students' reading
interest and comprehension; and Rahmawati et al. (2026) showed that integrating Dayak local

wisdom into Indonesian language instruction strengthened reading, writing, listening, speaking,
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and cultural awareness together. The present study extends this line of work by examining not
only the benefits associated with local folklore but also the pedagogical process through which
fairy tales were selected, adapted, presented, discussed, and connected with language learning
objectives. This process-oriented focus matters because the instructional value of local wisdom
depends as much on how teachers transform cultural content into classroom practice as on the
presence of that content within the text itself.

The results also connect with broader research on local wisdom and character education
in elementary schools. Ramlan et al. (2023) demonstrated that Sundanese local wisdom
embodies character values pertinent to elementary education. Sholichah et al. (2023)
documented the internalization of character education founded on local wisdom within thematic
learning frameworks. Umar et al. (2025) indicated that the integration of Maja Labo Dahu
culture into educational modules can facilitate character development among elementary
students. Additionally, Sudarmin et al. (2025) observed that a Pakarena dance program
enhances character virtues such as cooperation and emotional maturity among elementary
school students. Consistent with these studies, the fairy tales examined here promoted honesty,
responsibility, cooperation, respect for parents and elders, and environmental care. The present
study adds a more specific insight by showing that students encountered and interpreted these
values through narrative experience rather than receiving them only through direct moral
instruction. By interpreting characters' actions, conflicts, and consequences, students engaged
with character values in a more reflective and contextually grounded way.

The implementation challenges, however, deserve equal attention. The continuing
scarcity of suitable local fairy tale texts shows that cultural resources do not automatically
become pedagogical resources. Many local stories remain oral, linguistically complex, or
insufficiently adapted to children's developmental levels, a pattern consistent with studies
calling for updated learning media and character-based teaching materials matched to
instructional objectives and student needs (Khuriyah et al., 2020; Mustofa & Liswati, 2023;
Zainuddin et al., 2020). Differences in students' reading ability also show that cultural
familiarity alone is not enough to ensure meaningful access to the text. Even when stories are
motivating and familiar, students still need scaffolding, vocabulary support, visual media, and
structured worksheets, particularly those who are not yet fluent readers.

From a methodological perspective, the combination of observation, interviews, and
documentation made it possible to examine not only which values appeared in the fairy tales

but also how those values were enacted in classroom interaction. This is important because
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earlier work on folklore, character values, and local wisdom has often focused on textual
analysis or program outcomes alone (Nugraheni et al., 2022; Rochmiyati et al., 2020). The
classroom-based account offered here follows local wisdom through teacher planning,
storytelling practice, student participation, and learning documents. On that basis, the study
positions local fairy tales as an integrated pedagogical medium for language learning rather
than only as cultural texts or moral reading material.

In summation, the findings refine the theoretical understanding of local wisdom-based
education by showing that its pedagogical value emerges through a specific transformation
process: cultural content is shaped into a narrative medium, the narrative is organized into
language-learning activities, and those activities create opportunities for value interpretation
rather than simply carrying values automatically. Cultural richness by itself does not guarantee
educational value. More broadly, the study suggests that culturally grounded literacy pedagogy
works best when it is treated as a deliberately designed instructional system rather than as an
incidental use of local materials. This has implications for teacher education, curriculum
development, and instructional media design, particularly for efforts to build local wisdom into
language learning more systematically. In practice, schools could develop banks of local stories
adapted to children's reading levels, provide visual and multimodal resources, and support
teachers in culturally responsive literacy instruction. Curriculum developers could likewise
embed local fairy tales in language materials explicitly aligned with listening, reading,
speaking, writing, and character-development outcomes. Future research using mixed-method
or quasi-experimental designs could examine the effectiveness of local wisdom-based fairy
tales for measurable outcomes such as reading comprehension, oral language development,

writing ability, and character formation.

V. CONCLUSION

This study concludes that integrating local wisdom into fairy tales offers a pedagogically
meaningful medium for Indonesian language learning in primary schools. Local fairy tales
supported integrated practice in listening, reading, speaking, and writing while helping students
interpret cultural values embedded in narrative texts. Culturally familiar stories encouraged
stronger student engagement, since characters, settings, events, and moral messages were
closely connected to students' everyday experience, and fairy tales functioned not only as
instructional texts but as cultural and ethical learning resources that supported students'

interpretation of honesty, responsibility, cooperation, respect for elders, environmental care, and
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cultural identity. The novelty of the study lies in documenting the pedagogical process by which
local wisdom is transformed into classroom-based language-learning media, a process that has
received comparatively little attention in prior research on folklore and character education.
This study has several limitations that should be considered when interpreting its findings.
First, the findings are situated within the specific educational and cultural contexts examined in
this study and therefore may not fully represent the diversity of primary school settings and
local cultural traditions in Indonesia. Second, as a qualitative study, the interpretation of local
wisdom, classroom practices, and students’ learning experiences is inherently context-
dependent and may be further enriched through additional perspectives and settings. Future
research may extend this work by examining local wisdom-based fairy tales across a wider
range of educational and cultural contexts and by exploring their potential contributions to
different dimensions of language learning and character development. Overall, this study
contributes to culturally grounded literacy pedagogy by demonstrating how local wisdom can
be deliberately transformed into language-learning media that connect literacy development,

character education, and cultural identity formation in primary education.

Acknowledgments
The authors declare that there are no acknowledgments for this manuscript.

Author contributions

Sabaruddin and Abdul Rahman: Conceptualization, Methodology, Investigation, Formal analysis,
Writing — original draft, and Writing — review & editing. Both authors reviewed and approved the final
manuscript.

Funding
This research received no external funding.

Data availability

The data supporting the findings of this study are not publicly available because they include classroom
observations, interviews, and student work involving minor participants. De-identified data may be
made available by the corresponding author upon reasonable request, subject to ethical, privacy, and
institutional restrictions.

Declarations

Ethics approval

This study was conducted in accordance with established ethical principles for research involving human
participants and the Declaration of Helsinki. Ethical approval was obtained from the Institutional
Review Board (IRB) of Institut Agama Islam DDI Maros prior to data collection.

Consent to participate
Informed consent was obtained from all participating teachers. For student participants, consent was
obtained from their parents or legal guardians prior to participation.

Journal of Local Wisdom in Education | e-ISSN 3110-1879 | Vol. 2 No. 1 (2026), pp. 57-75 71



Consent to publication
Not applicable.

Conflict of Interest
On behalf of all authors, the corresponding author states that there is no conflict of interest.

Declaration of Generative Al and Al-Assisted Technologies

During the preparation of this manuscript, the authors used Claude Sonnet 4.5 (Anthropic) to improve
the language and readability of the manuscript and to produce the diagram in Figure 1 from the authors’
draft. Following the use of this tool, the authors carefully reviewed, verified, and edited the generated
content as necessary to ensure its accuracy, consistency, and scientific integrity. The authors take full
responsibility for the content of the published article

REFERENCES

Adiputra, D. K., Japar, M., & Muslim, S. (2024). Effectiveness of virtual reality media based
on local wisdom: Indigenous Baduy Tribe, Kasepuhan Citorek and Kesepuhan Neglasari
Banten Indonesia. Edelweiss Applied Science and Technology, 8(6), 6663—6670.
https://doi.org/10.55214/25768484.v816.3417

Adiputra, D. K., Karyaningsih, D., Ruiyat, S. A., Heryadi, Y., Sampurna, 1., & Solihatulmillah,
E. (2021). Development of vocational learning video based on local account in PKN
learning in elementary school. Journal of Physics: Conference Series, 1764(1), Article
012086. https://doi.org/10.1088/1742-6596/1764/1/012086

Astuti, N. P., Suntari, Y., & Dallion EW, E. (2024). Studi literatur: Pengaruh komik digital
berbasis PJBL terhadap minat belajar siswa pada pembelajaran matematika SD
[Literature review: The effect of PjBL-based digital comics on primary school students’
interest in learning mathematics]. Pendas: Jurnal Ilmiah Pendidikan Dasar, 9(3), 436—
449. https://journal.unpas.ac.id/index.php/pendas/article/view/15489

Bruner, J. S. (1996). The culture of education. Harvard University Press.
https://doi.org/10.4159/9780674251083

Budiyono, H., Suroso, S., & Priyanto, P. (2024). The implementation of learning writing and
development of character values of high school students. Cakrawala Pendidikan, 43(3),
694—710. https://doi.org/10.21831/cp.v43i3.59966

Denzin, N. K. (1978). The research act: A theoretical introduction to sociological methods.
McGraw-Hill.

Eko, P. S., Eko, H., Munandar, M. A., & Rachmand, M. (2020). Local wisdom: Pillar
development of multicultural nations and national education values. Cypriot Journal of
Educational Sciences, 15(6), 1587—1598. https://doi.org/10.18844/cjes.v1516.5319

Gay, G. (2010). Culturally responsive teaching: Theory, research, and practice. Teachers
College Press.

Hidayat, M., Rozak, R. W. A, Hakam, K. A., Kembara, M. D., & Parhan, M. (2022). Character
education in Indonesia: How is it internalized and implemented in virtual learning?
Cakrawala Pendidikan, 41(1), 186—198. https://doi.org/10.21831/cp.v41i11.45920

Journal of Local Wisdom in Education | e-ISSN 3110-1879 | Vol. 2 No. 1 (2026), pp. 57-75 72


https://doi.org/10.55214/25768484.v8i6.3417
https://doi.org/10.1088/1742-6596/1764/1/012086
https://journal.unpas.ac.id/index.php/pendas/article/view/15489
https://doi.org/10.4159/9780674251083
https://doi.org/10.21831/cp.v43i3.59966
https://doi.org/10.18844/cjes.v15i6.5319
https://doi.org/10.21831/cp.v41i1.45920

Khuriyah, L., Naim, M., & Umamabh, N. (2020). The importance of updating the learning media
for history teachers in vocational high schools. IOP Conference Series: Earth and
Environmental  Science, 485(1), Article 012077. https://doi.org/10.1088/1755-
1315/485/1/012077

Kurniati, K., Nurzamsinar, A., & Amalia, T. (2025). Traditional games as culturally responsive
pedagogy: Exploring boy-boy game for character building in Pancasila education.
Journal of Local Wisdom in Education, 1(1), 72—86. https://doi.org/10.26618/pwgehql6

Ladson-Billings, G. (1995). Toward a theory of culturally relevant pedagogy. American
Educational Research Journal, 32(3), 465-491.
https://doi.org/10.3102/00028312032003465

Maharsiwi, D. M., & Sutama, S. (2024). Responsibility habits in elementary school learning.
AIP Conference Proceedings, 3116(1), Article 100005.
https://doi.org/10.1063/5.0215705

Miles, M. B., Huberman, A. M., & Saldana, J. (2014). Qualitative data analysis: A methods
sourcebook (3rd ed.). SAGE Publications.

Moleong, L. J. (2017). Metodologi penelitian kualitatif [Qualitative research methodology].
Remaja Rosdakarya.

Mustofa, A., & Liswati, K. N. (2023). Application of character education values in the
preparation of teaching materials write exposition text for students of class X high school.
AIP Conference Proceedings, 2621(1). https://doi.org/10.1063/5.0142977

Nasution, T., Herman, H., Resmi, R., Saragih, R., Sabata, Y. N., & Saputra, N. (2023). Character
values in the oral tradition of folk songs from Dairi. Studies in Media and
Communication, 11(5), 10-17. https://ideas.repec.org/a/rfa/smcjnl/v11y2023i5p10-
17.html

Nugraheni, L., Suyitno, S., Waluyo, H. J., & Wardani, N. E. (2022). Language character value
of Wasis Joyokusumo folklore as learning media at elementary school. Proceedings of the

Sth International Conference on Learning Innovation and Quality Education, 37, 1-5.
https://doi.org/10.1145/3516875.3516920

Nuraini, S., Safitri, D., Rihatno, T., Marini, A., Putra, Z. E. F. F., & Wahyudi, A. (2020).
Character building model in extracurricular activities using simulation games for
elementary school students. International Journal of Advanced Science and Technology,
29(8s), 97-102. https://sersc.org/journals/index.php/IJAST/article/view/10427 s

Purwani, R., & Mustikasari, D. (2024). Pembelajaran berbasis kearifan lokal sebagai media
untuk membentuk karakter siswa sekolah dasar melalui dongeng [Local wisdom-based
learning as a medium for shaping primary school students’ character through fairy tales].
Jurnal Pendidikan Bahasa Indonesia, 12(1), 40-50.
https://doi.org/10.30659/jpbi.12.1.40-50

Rahmawati, A., Budiono, B., & Poerwanti, E. (2026). Integrating Dayak local wisdom into
literacy instruction in Indonesian language subjects at the elementary level. AL-ISHLAH:
Jurnal Pendidikan, 18(2), 2629-2641. https://doi.org/10.35445/alishlah.v18i2.7583

Ramlan, R., Iskandar, D., Permana, J., & Husin, M. R. (2023). Character values of elementary
school education from the perspective of local wisdom of Sundanese culture. Journal of
Educational and Social Research, 13(3), 119-129. https://doi.org/10.36941/jesr-2023-
0062

Journal of Local Wisdom in Education | e-ISSN 3110-1879 | Vol. 2 No. 1 (2026), pp. 57-75 73


https://doi.org/10.1088/1755-1315/485/1/012077
https://doi.org/10.1088/1755-1315/485/1/012077
https://doi.org/10.26618/pwgehq16
https://doi.org/10.3102/00028312032003465
https://doi.org/10.1063/5.0215705
https://doi.org/10.1063/5.0142977
https://ideas.repec.org/a/rfa/smcjnl/v11y2023i5p10-17.html
https://ideas.repec.org/a/rfa/smcjnl/v11y2023i5p10-17.html
https://doi.org/10.1145/3516875.3516920
https://sersc.org/journals/index.php/IJAST/article/view/10427
https://doi.org/10.30659/jpbi.12.1.40-50
https://doi.org/10.35445/alishlah.v18i2.7583
https://doi.org/10.36941/jesr-2023-0062
https://doi.org/10.36941/jesr-2023-0062

Rif’ah, R., Hosaini, H., Firdaus, W., Eliya, 1., & Sodik, A. J. (2020). The importance of character
education in higher education (university) in building the quality students. Proceedings
of the International Conference on Industrial Engineering and Operations Management,
59, 2602-2606. https://www.ieomsociety.org/harare2020/papers/601.pdf

Rochmiyati, S., Ghozali, 1., & Tiasari, L. (2020). The character values-based folklores as
teaching resources to support English acquisition. Journal of Educational and Social
Research, 10(3), 159—-167. https://doi.org/10.36941/jesr-2020-0056

Sakti, S. A., Endraswara, S., & Rohman, A. (2024). Revitalizing local wisdom within character
education through ethnopedagogy approach: A case study on a preschool in Yogyakarta.
Heliyon, 10(10), Article €31370. https://doi.org/10.1016/j.heliyon.2024.e31370

Saleng, S., Ishaq., I, & Syatriana, E. (2025). Global trends in local wisdom-based school
education: A comprehensive bibliometric review (2009-2025). Journal of Local Wisdom
in Education, 1(1), 48-71. https://doi.org/10.26618/8fjph017

Santoso, F. P., Djono, M., & Hanif, M. (2020). Inculcating character values to the student of
polytechnic AtMI Surakarta vocational school. Universal Journal of Educational
Research, 8(3D), 79-89. https://doi.org/10.13189/ujer.2020.081712

Sholeh, K., Pamungkas, O. Y., Sufanti, M., Sukarni, S., Faizah, U., & Afif, S. (2025). The
character education revolution: The impact of multiple intelligence-based reading
learning on student development. Educational Process: International Journal, 15, 1-21.
https://doi.org/10.22521/edupij.2025.15.186

Sholichah, U., Indriayu, M., & Widianto, I. R. (2023). Direct effects of the internalization of
character education based on local wisdom on thematic learning in elementary school.
AIP Conference Proceedings, 2751. https://doi.org/10.1063/5.0143271

Sinaga, S. S. (2022). Children’s trilingual songs (Indonesian, English, and Javanese) as media
for strengthening the diversity character of elementary school students. Harmonia:
Journal of  Arts Research and Education, 22(2), 392-404.
https://doi.org/10.15294/harmonia.v22i2.41585

Solissa, E. M., Mustamin, K., Yani, A., Handayani, T., & Sapulette, V. (2025). Increasing
elementary students’ reading literacy through local folklore-based tutoring. International
Journal of Community Service, 4(2), 498-506.
https://ejournal.ipinternasional.com/index.php/ijcs/article/view/1589

Subiyantoro, S., Fahrudin, D., & Amirulloh, S. B. (2023). Character education values of
Pancasila student profiles in the puppet figure Wayang Arjuna: A Javanese cultural
perspective. ISVS e-Journal, 10(6), 84-96. https://isvshome.com/pdf/ISVS 10-
6/ISVSej 10.6.7.pdf

Suciati, 1., Idrus, 1., Hajerina, H., Taha, N., & Wahyuni, D. S. (2023). Character and moral
education based learning in students’ character development. International Journal of
Evaluation and Research in Education, 12(3), 1185-1194.
https://doi.org/10.11591/ijere.v12i3.25122

Sudarmin, S., Malik, A., & Nasir, N. (2025). Pakarena dance as a medium for character
education: A phenomenological study in South Sulawesi elementary schools. Journal of
Local Wisdom in Education, 1(1), 18-32. https://doi.org/10.26618/7dvtkb48

Journal of Local Wisdom in Education | e-ISSN 3110-1879 | Vol. 2 No. 1 (2026), pp. 57-75 74


https://www.ieomsociety.org/harare2020/papers/601.pdf
https://doi.org/10.36941/jesr-2020-0056
https://doi.org/10.1016/j.heliyon.2024.e31370
https://doi.org/10.26618/8fjph017
https://doi.org/10.13189/ujer.2020.081712
https://doi.org/10.22521/edupij.2025.15.186
https://doi.org/10.1063/5.0143271
https://doi.org/10.15294/harmonia.v22i2.41585
https://ejournal.ipinternasional.com/index.php/ijcs/article/view/1589
https://isvshome.com/pdf/ISVS_10-6/ISVSej_10.6.7.pdf
https://isvshome.com/pdf/ISVS_10-6/ISVSej_10.6.7.pdf
https://doi.org/10.11591/ijere.v12i3.25122
https://doi.org/10.26618/7dvtkb48

Sutikno, P. Y., Andaryani, E. T., Nurharini, A., Setyasto, N., & Widagdo, A. (2021). The art
communication system of children songs by Djito Kasilo in digital era through Web 2.0
to instill character values in early childhood students. Proceedings of the International

Conference on Industrial Engineering and Operations Management, 3590-3601.
https://doi.org/10.46254/AN11.20210640

Umar, U., Ghufron, A., & Wuryandani, W. (2025). Integrating Maja Labo Dahu culture in
Islamic education: A module for character development in elementary students. Journal
of Education and Learning, 19(2), 711-723.
https://doi.org/10.11591/edulearn.v19i2.21801

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes.
Harvard University Press. https://doi.org/10.2307/j.ctvjf9vz4

Yudhar, A. N., Agustang, A., & Sahabuddin, J. (2021). Habituation of character values in junior
high school students. Cypriot Journal of Educational Sciences, 16(2), 659-668.
https://doi.org/10.18844/cjes.v16i2.5642

Zainuddin, Z., Irawati, E., Salam, A. M., Misbah, M., & Dewantara, D. (2020). Developing of
natural science teaching materials character-based in science technology and society
(STS) approach. Journal of Physics: Conference Series, 1422(1), Article 012013.
https://doi.org/10.1088/1742-6596/1422/1/012013

About the authors

Sabaruddin, S.Pd.I., M.Pd., is a lecturer in the Department of
Islamic Education at Institut Agama Islam DDI Maros, Maros,
Indonesia, and currently serves as Head of Cooperation, Public
Relations, Data, and Information Technology. His scholarly work
focuses on Islamic education, storytelling-based instruction,
character education, and culturally responsive learning.

Email: cilos@staiddimaros.ac.id

Abdul Rahman, S.Pd., M.Pd., is a lecturer in the Department of
Madrasah Ibtidaiyah Teacher Education at Institut Agama Islam DDI
Maros, Maros, Indonesia, and currently serves as Head of the
Institute for Research and Community Service. He earned his
bachelor's degree in Indonesian Language and Literature Education
from STKIP YAPIM Maros and his master's degree in the same field
from Universitas Muhammadiyah Makassar. He is pursuing doctoral
studies in linguistics at Universitas Hasanuddin. His scholarly
interests include Indonesian language education, literacy, linguistics,
and culturally responsive pedagogy.

Email: abdrahman@staiddimaros.ac.id

Journal of Local Wisdom in Education | e-ISSN 3110-1879 | Vol. 2 No. 1 (2026), pp. 57-75 75


https://doi.org/10.46254/AN11.20210640
https://doi.org/10.11591/edulearn.v19i2.21801
https://doi.org/10.2307/j.ctvjf9vz4
https://doi.org/10.18844/cjes.v16i2.5642
https://doi.org/10.1088/1742-6596/1422/1/012013
mailto:cilos@staiddimaros.ac.id
mailto:abdrahman@staiddimaros.ac.id

